ABSTRACT
INTRODUCTION
Critical thinking is an approach of reasoning that helps to defend one's beliefs and unwillingness (Tama, 1989) . Hickey (1990) defined critical thinking as a strategy of analytical thinking for the purpose of evaluating a statement intelligently. Mertes (1991) added that it is a conscious process that helps to interpret or evaluate information to formulate thoughtful beliefs and actions.
Therefore, it is a rationally well-managed process stating relationship between two or more objects or statements that help to make a decision (Mayer & Goodchild, 1990; Scriven & Paul, 1992) . Ennis (1992) stated that critical thinking is a deliberate action of what to believe or do.
Critical thinking works as a tool for this process of selfevaluation (Hurley, 2010).
There are various critical thinking skills that assist in promoting critical thinking abilities among students studying at a higher level. Marchigiano, Eduljee, and Harvey (2011) listed the critical thinking skills such as (a) to recognize the problem, (b) to identify doable means to resolve the problems, (c) to collect pertinent and solid information, (d) to understand language with clarity and accuracy, (e) to interpret data appropriately, (f) to gather evidence and evaluate, (g) to identify possible and logical relationship between objects, (h) to draw conclusion, (I) to make generalizations, and (j) to develop beliefs.
Review of Related Literature
Critical thinking is a burning issue at higher education Institutions or University level. A considerable number of institutions are showing their keen interests to develop the skill of critical thinking among their faculty and students.
They justify that, the critical thinking ability can boost up the capabilities of the teachers and students as well. In this way, a number of issues related to classroom teaching, the disciple and examination can be resolved skillfully (Lochhead & Clement, 1979) . The teachers will be able to evaluate their students' performance in a better way excessively (Siegel, 1988) . For this purpose, the western universities took initiative in early 1980 and included different contents in the curricula to develop students' critical thinking abilities (Atkinson, 1997; Davidson, 1998 Davidson, , 2009 Day, 2003) . Many critical thinkers and educationists believe that critical thinking is a dynamic, structured and well-organized process of communication, problem solving, evaluation, analysis, synthesis and reflection (Cheung, & Hew, 2004; Jeong, 2003) . Bailin (2002) , and Byrne and Johnstone, (1987) 
Objectives
The objectives of the present study is aimed:
1. To find out the postgraduate students' level of critical thinking and 2. To make a comparison of male and female students' critical thinking ability.
Method and Procedure
The population for this study was the Postgraduate students at University level. A small sample consisting of ninety students (45 male and 45 female students) from 
Research Instrument
The 'Cornell Critical Thinking Tests, The Cornell ClassReasoning Test, Form X' developed by Ennis (1964) was partially adopted to collect the data from the respondents. This test was designed to assist teachers, parents and administrators predict students' future performance in honors and advanced placement classes, college admission, state proficiency exams, critical thinking classes and even in a career situation.
However, it can be employed to test students' higher order thinking capability and measure their critical ability since it is a comprehensive instrument to gauge the critical ability of the students studying at a higher level (Mortier, 2008).
Written permission from the author was taken before using the instrument. Actually the Cornell Class-Reasoning Test, Form X' consisted of 76 items, however, only 40 items were taken for this study since the instrument was too lengthy and time consuming. The reliability of the instrument was established at 0.918 Cronbach's Alpha that indicates very high reliability.
Data Collection and Analysis
As stated earlier, only 40 items were taken from the instrument to find the students' critical ability. The instrument was administered personally in the classroom to collect data. The respondents responded on a Likert-type scale with three response options, namely 'Yes, 'No', and 'May Be'. One of the three response options were correct. The response rate was 100 percentage. The results were tabulated in a consolidated Table 1 to find out the overall critical thinking level of the respondents and the results were presented in Table 2 .
According to Table 1 According to Table 2 , the majority (50 or more than 50%) of male students gave the correct answers of 21 (52.5%) items out of 40 items. Contrarily, the majority (more than 50%) of female students gave the correct answers of only 15 (37.5%) items (Table 2) . Table 2 shows the comparison of male and female postgraduate students' scores in critical thinking level. As stated earlier, t-test was used to examine the difference between the mean scores of male and female students.
So it is evident that the calculated value of t-statistics (0.00519) is very less and lies in the acceptance region of the distribution. Hence, it gives way to the acceptance of the null hypothesis. Therefore, it is concluded that the difference between the mean score of critical thinking ability in both genders is insignificant.
Conclusion
Critical thinking is the capability to evaluate the confused and perplexing situation (Smith & Stitts, 2013). It assists students to resolve the perilous educational and social issues. With reference to the results of the present study, the critical thinking level of the postgraduate students is not too good. They could not answer more than 50% items. As regards the critical thinking of male and female students, based on t-test, to the difference between critical thinking of both genders is insignificant. These results are consistent with the findings of the previous studies conducted by Baker 
